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    The Newsletter of Dalcroze Australia Inc. 
 

Hopp! 
 
 

Another in our series of articles about the 
historical development of Dalcroze Eurhythmics 
in Australia from Joan Pope’s doctoral thesis. 
[Monash University, 2009.] Joan notes that in the 
interests of space, she has omitted footnotes and 
references, however, she would be only too 
pleased to provide these to interested readers on 
request to popejoan@westnet.com.au 
     
Forward-looking Physical Educators. 
 
Several high profile women teachers without 
formal Dalcroze Eurhythmics qualifications made, 
major contribution to the awareness of Dalcroze 
Eurhythmics in the early 1920s. Some co-
incidental parallels appear in the careers of Ella 
Gormley and Lillian Mills working on opposite 
sides of Australia, NSW and WA, respectively. 
Both broadened many teachers’ horizons through 
their practical physical education curriculum for 
girls and young women. Gormley was born in 
1885 and Mills nine years earlier, in 1876, but by 
1916 both were conducting instruction sessions 
for women teachers, women student teachers in 
training and girls at school. They were engaged 
with teaching swimming, finding that as few 
women teachers could themselves swim, there 
needed to be special courses for them before 
instruction could be given to children. Each 
woman was responsible for revising curriculum 
and developing new syllabus material for her State 
and personally preparing teachers for such 
practical changes in work practices. Both women 
saw fit to appeal their salaries; and both had a 
variety of departmental titles, such as inaugural 
Instructress of Drill, or of Physical Training, 
Physical Education, or Physical Culture. Gormley, 
a Sydney University graduate holding a Masters 
degree from Columbia University, New York, was 

influenced by the New York Dalcroze School, and 
a visit to the London School of Dalcroze 
Eurhythmics. Mills does not appear to have 
travelled overseas at all, had not studied at a 
University and by 1919, could only have had 
practical Dalcroze Eurhythmics experiences with 
Perth-based Irene Wittenoom. Mills and Gormley 
met during the six-week course conducted by the 
latter, in Sydney, during the latter part of 1921. 
Both were credited by their colleagues with 
introducing eurhythmics or at least, rhythmic 
movement. By 1923 Gormley had resigned, and 
Mills had been promoted to be Inspectress of 
Needlework! Gormley married in 1923, Mills in 
1927; neither had children and both outlived their 
husbands by many years. The following describes 
some of the work of Ella Gormley in greater 
detail. In the near future a similar article will focus 
on Lillian Mills in WA. 
 
Ella May Gormley (1885 - 1948) 
Born and educated in Wellington NZ, Gormley 
entered the service of the NSW Board of Public 
Instruction, as the Education Department was then 
known, in 1904. By 1916 she was a senior 
swimming instructor and teacher of physical 
training at numerous schools, and the Sydney 
Teachers’ College. Always prepared to direct her 
sensible requests to higher authorities, Gormley 
communicated with the Chief Inspector, 
requesting a small motor car, noting that male 
instructors are granted motor cycles but that such 
would be too heavy for her. Her letter (30 April, 
1918) states that she visits numerous high schools 
for physical culture and is also instructing teachers 
and pupils in primary and high schools in lacrosse, 
hockey, baseball and basketball during the winter 
months, and in summer her duties include the 
supervision of swimming and the teaching of life 
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saving involving constant visits to many baths in 
and around Sydney. The request was not granted, 
though a margin note suggests it could be a matter 
for the Public Service Board to consider.  
 
In 1919 she received permission to study for a 
higher degree in Physical Education at Columbia 
University in New York. Whilst attending 
Columbia University she attended as many short 
courses as possible at the New York School of 
Dalcroze Eurhythmics and became convinced of 
the value of the Dalcroze work. In a handwritten 
letter to Peter Board, the NSW Director of Public 
Instruction, she attached the list of fees and 
detailed the subjects she was studying for the 
degree of MA in Physical Education, and 
concurrent Teachers’ Diploma in Supervisor of 
Hygiene and Physical Education. She also 
attended classes at the Challis School of Grecian 
Exercise for one hour a week, and the New York 
Dalcroze School of Eurhythmics for four hours 
per week. Gormley continues 

  
I am studying rhythm in all its 
applications to Physical Education The 
short amount of time (4 hours weekly) 
spent with this study will not enable me to 
gain the coveted Diploma or the Dalcroze 
Certificate. The work at the University has 
proved very exacting in that I had to do 
the work of fulfilling both the Graduate 
requisite and the Undergraduate pre-
requisites. I shall complete the Columbia 
University work June 9th and the Dalcroze 
work at the end of June. I shall endeavour 
in the next few months to get in touch with 
the work in the Public Schools of New 
York and in midsummer I am particularly 
anxious to become familiar with their 
system of organizing summer camp 
schools for boys and girls. This camp 
school movement has evoked much praise 
not only from their own educators but also 
those from England. 

 
Successfully completing her Master’s Degree and 
teaching Diploma, she travelled to England to 
gather additional experiences and resources and 
visit the London School of Dalcroze Eurhythmics 
. 
In requesting approval to stay away a short time 

longer, she wrote from London, that at the LSDE 
‘some of the necessary Branches [of the course] 
are only given during the day. It is necessary to 
complete the course to obtain the full value of the 
system. The Dalcroze System in Physical 
Education is very excellent and far reaching and 
is the most valuable asset to my work that I have 
come into contact with in America. It can be 
graded to suit all ages and in visiting some 
children’s classes have seen wonderful work and 
results through its operation’.  In addition to 
Country and Morris Dance sessions with Cecil 
Sharp, and participation in the Revived Greek 
Dance educational programmes, she inspected 
gymnastic facilities in a number of girls’ schools. 
 

I have lists of English School of Physical 
Education which I intend to visit as much 
as possible. Their methods are quite 
different to the American, and I am led to 
believe more thorough. I also intend 
seeing actual work in the Public Schools 
and the gymnasiums etc, that I may more 
effectively be able to take the best from 
both countries. A playground movement 
which has received attention here I shall 
also endeavour to get in touch with. 
America at present is at present in the 
midst of a revolt against formal work as 
portrayed by the Swedish system; the pity 
of it all to me is in the nature of their 
criticism being mostly destructive without 
a constructive policy to take its place. I 
am anxious to secure the attitude in 
London. 

 
Her request was grudgingly approved. 
 
Gormley’s experience with the bureaucracy is 
revealing. There were many occasions when she 
communicated with relevant levels of the 
educational hierarchy, but few on which she was 
successful.  When Gormley was overseas she was 
supporting her widowed mother and sister and 
maintaining a rented house in Sydney for them. 
The matter of travel costs, per diem allowances, 
accommodation and laundry costs, fees, books, 
and the general level of difficulties she 
experienced as a full-time female student, 
attempting to achieve a degree in less than the 
usual time, were all documented. Some were 
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backed by support letters from other authorities 
such as the Commonwealth Commissioner in the 
USA, who added, ‘She mentioned to me that out of 
her own money she is taking an extra course in the 
Dalcroze method which has a very high repute 
here. In fact, it is the system that is recognized as 
being superior to anything else existing in the 
country.’  
 
Gormley had gathered splendid support for 
Dalcroze Eurhythmics. Upon her return to Sydney 
in late 1920 she resumed her duties and was 
appointed, in May 1921, Supervisor of Girls 
Physical Education, NSW ‘at a salary to be 
determined.’ This proviso was never resolved to 
her satisfaction. The former Ministerial Head of 
Department who had authorised Gormley’s 
expenditure in March 1919, prior to her departure 
for America, ‘to gain insights into methods there’ 
was well aware of the benefits Gormley would 
bring back. He stated that he was convinced it was 
 

evident that rational treatment of this 
subject is imperative in all girls schools. It 
appears to me that Miss Gormley’s 
activities should be attached to the 
Teachers’ College with the status of 
Lecturer, and that all teachers passing 
through the College should undergo a 
Courses of Physical Culture with a view 
to being qualified to impart instruction to 
their future pupils. She should be 
available for advice not only for in the 
matter of formulating a syllabi of 
instruction, not only for Primary but for 
High school, whilst her assistance could 
be available in the matter of organizing 
school sports. In my view the subject of 
Physical Culture for girls is an important 
one. 

 
He noted that she should henceforth be largely 
devoted to the training of teachers. This was not to 
be fulfilled. 
 
On her return she was in considerable demand, but 
instead of being offered a position as suggested in 
the letter above, Gormley found herself working 
on the same salary level as previously, less than 
that of a full-time high school teacher. This, as she 
pointed out was unrealistic given her prestigious 

MA qualification and overseas experience, and the 
fact that, in addition to her teaching role she was 
preparing entirely new curriculum content to 
benefit the entire State. Again, she was 
unsuccessful in her appeal. For some time 
Gormley continued delivering intensive courses in 
New South Wales for selected women physical 
education teachers. One of these six-week courses 
covering folk dance and rhythmic movement, in 
addition to gymnastics, swimming and health-
related topics, was attended by Dorothea Michel, 
who several years later was the successful 
candidate for a three-year full-time Scholarship at 
the London School of Dalcroze Eurhythmics. 
 [An article about Dorothea Michel will appear in 
a later issue of Hopp.] 
 
In 1921, Gormley’s services were requested by no 
less than the Acting Prime Minister, E.J. Russell, 
‘for a Special Course of Physical Culture for 
selected women teachers which might be held in 
Melbourne.’ The reply from NSW authorities 
indicated she was involved in special work for 
them and could not be spared. A six-week 
intensive course was, however, arranged later that 
year in Sydney during November and December. 
This proved to be a significant event and was 
attended by an extraordinarily strong contingent of 
high-level physical education women from 
interstate. These included Rosalie Virtue, Physical 
Instructress and five other staff from Victoria 
including Vera Hopton, Nida Cheeseman and 
Jessie Burnett. Two women were selected from 
SA, May Cleggett soon to be appointed to a 
similar position in that State, and Annie Berrigan 
from Unley School.  From WA the two chosen to 
attend were Lillian Mills, the senior Physical 
Instructress, and Teachers’ Training College 
lecturer Emily Ware, soon to be Mill’s successor. 
There were also two from Tasmania, one of whom 
was a Miss Buckney. No information has yet been 
found regarding attendees from Queensland. 
 
The course engaged participants in new techniques 
of physical skills and curriculum content. All 
conducted special classes and intensive short 
courses for their fellow teachers once back in their 
own States. It was an admirable initiative. Hopton 
later described ‘having learnt the new craze of 
eurhythmic dancing from Miss Gormley, an 
American Dalcroze-trained physical culturist’, 
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which rather gives the impression that Gormley 
was American, apart from the odd use of the word 
‘craze’ and the erroneous link to the word ‘dance’!   
 
Sadly, the employment and remuneration 
difficulties put in her way quickly led to her 
resignation, and almost immediate marriage, to 
Arthur Vivian Gravely. It was noted that although 
she had been in the service for eighteen years, 
there was still an amount of service-time 
remaining from her initial bond, but this would be 
waived upon marriage. The official comment from 
the Director states that ‘in the future it would be 
unwise to allow for provision for Females to 
receive assistance for study-travel purposes’ 
makes astonishing reading today.  
 
The contribution to a ‘new look’ in physical 
education for girls and women by Gormley has 
been largely overlooked the loss of such a well 
qualified person with a position at the Sydney 
Teachers’ College, was a major set-back for the 
development of Dalcroze Eurhythmics in 
Australia. 

 
A future article will focus on several other 
Dalcroze teachers in Sydney. Readers may 
already pursue a paper about one of them, Mary 
Whidborne, published in the AUSDANCE journal 
BROLGA in June, 2006. Number 24. Email: 
admin@ausdance.org.au if you can’t locate it in 
either APAIS Ozline on AUSTROM. Or the online 
catalogue index of the New York Research 
Libraries Public Library. 
 
Another recent paper by Joan Pope dealing with 
the early history of the work in New Zealand 
during the 1920s and early 1930s, is available as 
a free download from 
http://www.merc.canterbury.ac.nz/sound_ideas.sht
ml 
 

 
 
 
 
 

 
 
 
 

 
 

Music and Movement from Children's Literature 

by Wendy Gumpl 

The  book “One Hungry Spider”  a counting 
picture book by Jeannie Baker,  was shared with 
fifteen children (2.5 to 3.5 years) and their two 
carers, several times over two weeks, enabling 
them to share their interests and feelings relating 
to insects. These readings were accompanied by a 
variety of activities utilizing well-known songs, 
leading to confidence and precision in movements 
with a focus on insects. 

We counted and danced along with Hilary 
Henshaw's “Butterfly”, and tapped and buzzed  on 
guiros with the traditional “Here is the Beehive”.  
The children readily perceive the implied 
crescendo in this song and enjoy showing it. The 
children substituted other creature names into 
“How does a caterpillar go?” These songs also 
motivated the children to find ways to mimic the 
creature movements.   

Gauzy scarves were employed to represent the 

delicate colours and flip-flap motion of  butterfly 
wings, which required  their full arm extention and 
shoulder rotation.   

Next, questions such as  “What colour are flies' 
wings?” ,  “Are a fly's wings big like a butterfly's 
wings?” and “Can you show  how do a  wasp's 
wings move?” initiated  much exploratory 
flapping, vocalising and discussion. This 
encouraged closer observation of both the book's 
illustrations and the children's movement, leading 
to more refined language structures.  The children 
decided that bee and fly wings were best made 
with elbows pressed to the sides and rapid forearm 
and hand flutters. 

Interestingly, the children trotted delicately, 
easily, using all the space in the room, with weight 
forward as they were butterflies. Their rapid bee-
wing movements caused equally rapid trotting, 
clustered  in one part of the room, and a tense, 
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more upright posture with feet never far apart. 

The two contrasting styles were easily recognized 
from piano improvisation, and the children liked 
the aural guessing game of “Show me what the 
music tells you to do”, interspersed with resting 
episodes. 

“Do grasshoppers fly?” brought chortles and much 
spontaneous jumping accompanied by cries of 
“hop, hop!”. We sat resting while individual 
children demonstrated their special jumps. Some 
children would claim to be a frog or kangaroo. 
Sometimes we immediately tried to copy. 
Sometimes we described the details.  “Sally held 
her hands near her chest as she jumped. Let's try 
that.” “Luke's frog used his hands and his feet.”   
Again careful observations led to refined language 
for comparisons of body parts and orientation, 
number of feet and weight transfer. 

A review of “Eency Weency Spider” and the hand 
play led to an improvised representation of the 
song on piano. A chromatic melody line 
accompanied the spider up the spout. This 
contrasted with the curious tinkling of a large 
rainmaker and rapid descending glissando. Lush A 
major and E major ascending broken chords 
depicted the sun drying up the rain. Finally, one 
octave ascending of C chromatic scale ends with a 
C chord to mark the spider's arrival home. Some 
children liked to show their finger play in time 
with this improvisation. Four posters depicting the 
episodes in the song provided an additional visual 
resource. Some children liked to arrange  them in 
correct order, singing to prove each one. By 
pointing to any picture, the child might also 
conduct group singing/hand-play or  piano 
improvisation. 

We had fun vocalising a kangaroo's resonant 
'boing, boing',  the grasshopper's crisp 'hop, hop' ,  
but a throaty 'plop, plop' for the frog, accompanied 
by suitable 'jumping hands'.  Vocal sliding with 
creeping fingers to show spiders, and butterflies' 
quiet, fluid flip-flaps provided a pleasing contrast. 
These gestural expressions help summarise the 
activities and consolidate a combined language of 
movement and music.  

Finally, the aural guessing game grew to include 
episodes of many insects, increasing the number 
of musical characters that the children 

remembered. One child consistently reminded me 
“You haven't done the worm yet”(!) so we had to 
include that too. 

 

At the third week, the question was asked:  would 
you like to play the story? I have a big web here 
we could use...  

This is how we did it. 

The Dramatic Process 

(Note: This is a counting book, but since most 
children want to take part, the number of insects 
per episode is disregarded.) 

A web about 2 metres wide and 1.5 metres high is 
made of  two large black elastic loops, stretched 
between two adults, with plenty of space around 
them to permit safe  movement.   

There needs to be a designated neutral zone such 
as a large mat, where the children rest between 
each species’ episode.  This makes it clear to all 
involved from which direction to approach the 
web and  to return to the mat.  Such young 
children may still forget, in the excitement, but, in 
time and with care, it can be learned.  

A carer (and maybe a child) take their place in the 
web as the spider.  

One adult recites the story, allowing children time 
to enact the movements of each insect species in 
their own way and return to the resting mat. 
(Flexibility is necessary here to allow for 
accommodating children’s spontaneous 
suggestions.) Each insect species interacts with the 
web slightly differently.  Ladybirds are safe 
because spiders think they taste disgusting. The 
spider hides from wasps which like to eat spiders.  
Sometimes the spider has a feast!  During the 
story, the web becomes increasingly ‘damaged’.  
The two adults holding the web allow it to 
gradually assume its damaged state, until the 
spider gathers it all in and ‘eats’ it.  

 

That the children like to participate in such a 
process is proven by the weekly cries of “Again! 
Again!”  

The personal growth for each child occurs as they  
make choices – eg: to sit and observe, or decide 
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how to interact with the web and the spider, which 
insects they want to be, how and where to move. 
During the many repeats, carers observed children 
trying new ways to interact, becoming more 
confident, manifesting more joy, narrating freely 
and accompanying movement with improvised 
vocal music. One child’s choice was to follow the 
drama in the book, and prompt me when I forgot 
what came next. 

The children learn to enact, recognize, and discuss 
the specific movement styles of insects such as 
grasshopper, wasp and butterfly.  

After many repeats, the children had sufficient 
knowledge of the drama to be able to select 
various percussion instruments to 'play' the story.  
The picture book provided the musical ‘score’. 

While enacting the story the children experienced 
physically the weight, speed and rhythm inherent 
in insect movement.  This prepared them to 
consider musical elements such as dynamics, 
tempo, rhythm and pitch in their percussion play. 
Some children had very clear ideas about which 
instrumental sounds and rhythms best suited the 
movement and character of each insect.  Claves, 
various shakers and bells, guiros, tambours, a 
glockenspiel, finger cymbals and triangles were 
gradually introduced over several sessions.  

Language for musical concepts is modelled and 
elicited during the instrumental play. “How can 
you play 'jump, jump' on your instrument? Does it 
sound just right?  It's a bumpy lumpy sound.” 

“Who has found a soft flip-flap sound?... yes, the 
shakers can do it.” 

 “The cranky wasps make a (relatively!) loud 
smooth sound. The guiros can do it!” 

Matching instrumental sounds with vocals such as 
“Drums go bong! Bang!” “Sticks say click click” 
promote awareness of instrumental timbre.  

We found it useful to discuss  how a loudly beaten 
tambour may express how we feel about spiders, 
but a lighter weight sound of one finger slowly 
scratching the tambour skin, or finger cymbals or 
soft glockenspiel better describe its movement.  
These children enjoy discovering new sounds, and 
enriching their vocabulary for describing actions 
and sounds. 

The focus of the National Curriculum document 

for the Early Years Learning Framework is 
“Belonging, Being and Becoming”.  

Bringing the story to life through drama and music 
promotes social interaction skills, provides a 
situation in which children can express themselves 
freely, and stimulates language and interest in 
insect life.  

 

 Wendy Gumpl gives weekly sessions in two 
Adelaide child care centres. 

 

 * * * * * * * * * * * * * * * * * 

 

Dalcroze Australia Committee 
 

President:  Dr Joan Pope, OAM 

Vice-President:  Peter Roberts 

Secretary/Treasurer: Carolann Bentley 

Director of Studies: Sandra Nash 

Committee:  Tanya Davies (SA) 

   Nadia Fried (NSW) 

   Wendy Gumple (SA) 

   Melanie Lee (Vic) 

   Helen Moffat (Qld) 

   Ruth Saffir (SA) 

 

This edition of Hopp! was edited by Peter Roberts 

 

The Dalcroze Australia website is: 

 www.dalcroze.org.au 
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DALCROZE AUSTRALIA WINTER 
WORKSHOP 

 
11- 15  JULY  2011 
With Guest Teacher 

Dr. Margaret Brink from Seattle, 
in association with Dr. Christine Mearing, Dr. 

Joan Pope, OAM and Sandra Nash 
For those with a general interest in Dalcroze 

Eurhythmics, 
 as well as those on the Training Track.  

Program 9 am – 4.30 pm daily  
 

St Scholastica’s College 
2 Avenue Road GLEBE  (Sydney) NSW 

_____________________________________
______ 

 DALCROZE  TRAINING WORKSHOPS 
Intermediate and Certificate levels only 

i) Thurs 14  - Wed 20 April, 2011 (off-day, 
Sunday 17th )  

ii) This will run alongside the Winter Workshop, 
as above. 

iii) Tuesday 4 – Sat 8 October, 2011. 
At  

The Music Practice, 80 Cooper Street Surry Hills 
(Sydney)  

 
Course fees and further details will appear on the  

Dalcroze Australia website early in 2011.  
 
 

_____________________________________ 
 
Penny Why 
 [31 October 1933 - 8 Oct 2010.]  
A recognition of her life. 
 
It is with sadness that we record the death of West 
Australian Penny Why (8 October 2010). 
 
She was the only Australian who gained the 
distinction of being awarded a Dance Specialist 
Certificate by the London Dalcroze Society. 
Penny was captivated by the presentations in Perth 
during the 1973 tour to Australia by Elizabeth 
Vanderspar. She lost no time in pursuing further 

study with Vanderspar in 1974 in London when 
her husband John, an Architect Lecturer at UWA, 
had study leave.  It coincided with the time that 
Sandra Nash, Yuri Ishimaru and Ruth Alperson 
were studying with Vanderspar in London.  
Sandra recalls how Penny lit up the room in 
rhythmics classes: ‘she was light and sparkling to 
work with, and she had a mischievous laugh. She 
was innately musical and moved like an angel. 
She contributed so much imagination when we 
tried out exercises in class, and even though her 
piano playing skills were rudimentary, she was a 
champion at operating a tape recorder  (this was 
before we had CDs). Penny drew on her extensive 
knowledge of the repertoire covering a wide range 
of styles (better than most classical musicians); we 
loved her musical examples and her glorious 
movement, and learned so much.’  
 
In the early 1940s, Penny Hanrahan learnt dance 
from Dorothy Fleming. One of her early memories 
was of praise by Max Rutter, rhythmics teacher at 
Infants school, for moving to Jack and Jill  ... 
‘This little girl has got the rhythm and the 
phrasing just right’.  
 
Fleming had a rich repertoire of Revived Greek 
Dance, Folk Dance and Ballet supplemented by 
Dalcroze Eurhythmics through her accompanist, 
Jean Vincent. Penny relished these joyous, 
creative barefoot classes. Jean’s daughters. 
Morwenna, Judith and Angela were fellow class 
members as was Joan Pope (nee Gray).  
 
After the War, Fleming engaged Marina 
Beresowska and Gundi Sobkowiak to provide an 
even wider variety of dance styles. Penny became 
an accomplished senior student and Fleming’s 
assistant, taking classes in Darlington and 
Nedlands, and, when Fleming retired, Penny took 
over the school. Her notebooks from those years 
indicate, she received extra coaching in Dalcroze 
Eurhythmics principles and strategies from Jean 
Vincent, graduate of 1927 of The London 
Dalcroze School. 
 
In 1953, the petite and vivacious Penny was in the 
first season of the WA Ballet Company. By the 
1960s she was more interested in exploratory 
forms of movement utilising avant-garde music 
which she analysed meticulously. Penny created a 
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number of works for Diana Waldron’s Ballet 
Workshop at the Dolphin Theatre.  She was a 
founding member, with Joan and Brian Pope, of 
‘Festivals for Children’ which became CATS 
(Children’s Activities Time Society) in 1965. She 
commissioned music for dance from the young 
Carl Vine, who said it was his first ‘break’! CATS 
summer shows in the Sunken Garden owed much 
to her creative contribution. 
 
She completed a Dance Specialist Certificate in 
Dalcroze Eurhythmics in 1974 while in London 
for a year with husband John White and their three 
children.  Penny was the first teacher of 
contemporary dance at John Curtin High School 
and co-founder of the ‘Western Miming 
Company.’ In 1978 she was a founding member of 
AADE in WA (now AUSDANCE) and for years 
gave practical committee assistance. Penny 
undertook numerous tasks such as mailing  
newsletters, providing hospitality for meetings, 
being the key-minder for the studio in York St, 
Subiaco, and a stalwart attendee at AGM’s and 
events. She was delighted and rather overcome 
when awarded Life Membership. 
 
She was a passionate folk dancer  belonging to the 
Perth International Folk Society, Hungarian and 
French groups, and undertook several trips 
overseas, often on her own, participating in 
traditional dance.  
 
Penny developed a strong interest in Gamelan 
music and dance and made many trips to Bali and 
beyond to extend her knowledge. She completed a 
degree from Curtin University in Asian Studies, 
and maintained a strong connection with the 
Indonesian Language Group. Her current project, 
until a diagnosis of cancer curtailed her, was work 
in East Timor using movement as an imaginative 
way to teach English as a second language.   
 
Glyde-In Community Centre activities brought her 
considerable pleasure, especially the Book Club, 
although complaining she was such a slow reader 
she could have danced her way through books 
more quickly!   
 
Drama engaged Penny. Amongst other roles she 
was in Teahouse of the August Moon, the opening 
show at the Playhouse in 1956, and Ophelia in 

Hamlet which opened the New Fortune Theatre in 
1964. She was co-founder of Winter Theatre in 
Fremantle, with Ross Coli, envisaging ensemble 
development for the graduates of John Curtin 
High.  Later, having changed her name to Why, 
she founded SWY Youth Theatre, now Perth 
Theatre Company. Her private joke was that one 
played Swy, (‘two-up’), with a penny, and starting 
an independent theatre was indeed a gamble! 
 
Penny had an excellent eye for art and sculpture, 
and was an inventive seamstress and costume 
maker. Many will remember her skills and wonder 
at her self-effacing manner.  
 
Joan Pope 
 
The accompanying photograph shows Penny 
(front) in a piece choreographed by Joan when she 
returned from studies in Geneva in 1962 with a 
new record of‘MusiqueConcrete’.  
 

 
 


